
Understanding Students’ Resistance 
Unit 2 Project 

Goals 
● Analyzing and solving problems of practice 
● Applying professional knowledge to specific teaching situations 
● Increasing the range of students you can reach and the range of strategies you can use to reach them 

Rationale 
This project is your second attempt at using case reasoning to make progress on a challenging problem in your developing practice. It differs from 
the first in that the case you will consider is focused on a student that is in some way resisting schooling while in your classroom, rather than 
focusing on a commonly-occurring problem related to your classroom environment, norms and routines. The sequence of steps in reasoning (case 
reasoning) is the same as it was for studying your classroom environment challenges and building your repertoire of moves. The goal is to learn 
how teachers learn more about their students and their students’ resistance, and get better at finding ways to engage them.  

Your focus in this assignment is on one student.  We will help you select a student that gives you a good starting place for learning about things 
teachers can do to serve each and every student in their care.  

Resources 
● Your mentor’s insights 
● Any of the chapters from Make Me.  
● Chapters from Middle and Secondary Classroom Management, especially 3, 6, 7, and 9.  
● Other professionals in your school who support students with a range of needs.  Examples include counselors, special education 

teachers, social workers, “student success coordinators,” ESL teachers, school psychologists, etc. 
● Articles from the course library on D2L. 



Task 
This project is completed in four parts.   

Part 1 
Propose and describe your case.  Propose two students that you think, with targeted effort, you may be able to engage in learning better than 
you currently are.  Focus on students that will be in classes within your responsibility during early November (e.g., GLT2), and ideally through the 
rest of the MSU semester.  Think of students that are presenting you with challenges that are:  

● likely to be things you will see repeatedly during your career;  
● appear in class, not just outside class;  
● something that you could, with effort, have the potential to change.   

At this stage, select and describe two possibilities for the focus of your work in this assignment.  Your instructor will give you feedback on selecting 
your case for the remainder of this project.  Use the features of good description when you propose and describe this case, as we practiced in Unit 
1.  Focus on the facts, and save the interpretations for later in the project.  For each student, write two paragraphs.  In the first, describe both the 
student’s actions and the circumstances under which these actions occur, including what you (the teacher) are doing, what other students are 
doing, and other things happening at the time.  If there appear to be patterns in when these actions happen, describe those.  Then, in a second 
paragraph, explain why each of these students would be important and productive cases for you to work on, to develop your practice.  Submit to 
D2L by Sunday, October 21 at 9 p.m. 

Part 2 
Analyze the situation and form hypotheses.  Select one student to focus on.  To prepare your analysis, complete these four steps first: 

1. Search the literature for sources that could help explain what you are noticing.   
2. Gather up as much of the student’s class work as you can, and search for hints about the student’s learning in your class that could 

explain what is going on. 
3. Think about what the student gains from this behavior.   
4. Think about what the environment might contribute to the behavior.  An aspect of the student’s environment is your behavior as the 

teacher. Think about your behavior and how it might contribute to the student’s behavior.  Also think about the physical space, the other 
students, and other aspects of the student’s experience.    

Submit a list of hypotheses about why the student may be engaging in this behavior.  Construct as many different hypotheses as you can.  For 
each, be sure to provide support from your analysis for each hypothesis. Support includes evidence from the student’s work or other data you 
gather, and/or references to the literature that connect your observations and the explanations you offer. Consult the rubric for additional 
information about the features of a strong submission in this part of the assignment.   Submit to D2L by Sunday, October 28 at 9 p.m. 



Part 3 
Consider multiple possible solutions and make an action plan.   
Create a list of possible courses of action you could take that might help you make progress on the problem, based on your hypotheses about 
what might be going on. Note the potential merits, drawbacks, and risks of each of these courses of action. What’s at stake for the various actors? 
Be sure to consider what is feasible in your context - that’s a part of considering the stakes for you as a teacher. Use this annotated list to write 
about how the options compare, and make a plan of action by describing a couple of courses of action you might try, in the order you think you will 
try them. Explain your reasoning.  Organizing the options and stakes in table form may be helpful when you are ready to compare options.  Keep 
the list of options to no more than 2 pages, and the deliberation on options and plan to no more than one additional page. Submit to XX by 
Sunday, November 4 at 9 p.m. 

Part 4 
Evaluate.  To evaluate the success of your plan, you must first describe what happened.  Describe what you actually tried and what the effects 
seem to be.  Collect video, student work artifacts and/or detailed observer notes from a few lessons to see look for effects or trends in the 
student’s work over time.  Then, use these pieces of evidence to make a claim about the success of your action plan.  Talk about how what you 
enacted compared to the plan as written above, and explain any changes you made.  Then, write about your current interpretation of the situation 
based on these efforts and the evidence you have gathered.  Important: Your grade on this project is not based on whether your efforts were 
successful at increasing the student’s engagement in learning.  What matters is that you are making good use of the opportunity to slow down your 
thinking about this case. Your goal is to be able to describe how your work, successful or not, helped you to learn more about teaching, and cases 
like this one.   

Key Assessment 
The complete product, Parts 1 through 4, is the key assessment for this course.  A key assessment collects information about your achievement of 
the most important learning goals of the course. It helps all of us understand your progress and the effectiveness of the program.   

As you prepare your submission for this project, think about the purpose and audience. The audience is your mentor and field instructor.  Your 
purpose is to illustrate how you are working to understand each of your students as individuals and reach each of your students as best you can, 
while you demonstrate your growing professional reasoning skills. In this project, those include including your use of evidence to understand 
situations in your teaching, your use of resources to expand your thinking about those situations, and your use of the case reasoning protocol to 
slow down your thinking, make better decisions, and learn from those efforts. 

In our program, we collect information about key assessments in Via.  Submit your compiled project to Via (www.vialivetext.com) by (Sunday, 
December 2 at 9 p.m.).  You need only submit parts 1-4 for the student you selected after Part 1.  You may omit Part 1 for the other student here. 

http://www.vialivetext.com
Justin Detmers




Grading 
Parts 1, 2, and 3 will receive feedback, based on the targets in the rubric below.  Submissions after the due date are hard to respond to effectively.  
Expect our best feedback to be given to submissions made by the due date.  Remember to follow course policies regarding submissions after 
stated deadlines. 

The compiled project, comprised of Parts 1-4, will receive a grade based on the rubric below.  As stated in the syllabus, the grade on this final 
product will be worth 60% of your grade in TE 801. 

The rubric focuses on critical aspects of professional teaching. If you receive a score of 1 or 0 on any rubric element, you are expected to revise 
and resubmit the final product by the deadline provided by your instructor.  Final products with rubric scores of 1 or 0 will be considered incomplete 
and a grade of 0 for the entire project will be recorded in the course gradebook.   

We are willing to read revised versions of any projects submitted by Sunday, December 9 at 9 p.m. and provide feedback.  Higher scores are 
possible if your score on any rubric element was 0, 1 or 2.  Maximum scores at this stage, for inclusion in the course grade, are level 3 on each 
rubric element.  If your revised submission now has features of level 4 those will be pointed out in feedback but your score, for inclusion in your 
course grade, will remain the same.  

Rubric 
Description 
Interpretation, Evidence and Perspective-Taking 
Options for Action and Stakes 
Making a Plan 
Use of Resources 
Reflection 
Taking Responsibility for Students and Learning 

Level 0 Level 1 Level 2 Level 3 - Target Level 4



Description  

(The teacher 
practices the 
profession in an 
ethical manner, 
#9LP3)

The description is 
primarily 
evaluative. Or, you 
focused entirely on 
the student and did 
not describe when 
or under what 
circumstances the 
problem appeared. 

The description has 
some factual 
details about the 
situations in which 
it has occurred, but 
also includes 
aspects that are 
evaluative or 
omniscient. You 
made some 
references to when 
this type of problem 
appeared but the 
discussion was 
vague, unclear or 
incomplete. In 
general, you are 
focusing on traits 
and dispositions of 
the students.

Your description is 
factual, has many 
details, but is 
partially 
incomplete. You 
may have relayed 
the case in terms of 
a general pattern 
rather than as one 
or more specific but 
typical incidents. 
Or, your description 
may provide some 
details about when 
or under what 
circumstances this 
problem appeared, 
but critical details 
are missing. The 
tone is reasonable 
and did not 
obviously 
incorporate a 
favored 
interpretation, 
evaluation or 
proposal.

The description 
consists of the 
facts: what you 
saw, what you 
heard, who was 
present, what they 
might have seen or 
heard, your own 
thoughts and 
feelings at the time. 
It includes at least 
one specific 
instance, rather 
than only relating 
the problem in 
general terms. It is 
clear about when or 
under what 
circumstances this 
problem appears.

The description is 
factual and clear as 
described in level 3 
below.  In addition, 
it is sufficiently rich 
and detailed as to 
seem complete, so 
that as the case 
unfolds, all relevant 
observations about 
the student and the 
circumstances 
appear to be 
present. It is clear 
you are preparing 
to study the 
circumstances as 
much as the actor 
in the situation.



Interpretation, 
Evidence and 
Perspective-taking  

(The teacher uses 
evidence to 
continually evaluate 
the effects of his/
her decisions on 
others and adapts 
professional 
practices to better 
meet learners’ 
needs, #9LP2) 

You have 
presented just one 
way of interpreting 
the situation.  Or, 
the hypotheses are 
based on only your 
casual 
observations and 
prior conceptions 
rather than 
literature or 
evidence from the 
student’s work, and 
they neglect your 
contributions to the 
situation and how 
the student benefits 
from his/her 
behavior.

At least two 
hypotheses are 
presented. At least 
one is well-
developed and 
plausible given the 
evidence, but one 
or more is 
underdeveloped or 
seems 
inappropriate given 
the evidence.  Only 
one or two of these 
tools of analysis is 
used.

At least two well-
developed 
hypotheses about 
what might be 
going on are 
presented, and 
these are plausible 
given the evidence.  
One of the four 
tools for analysis 
was missing or only 
minimally explored 
or considered, but 
using the rest, you 
identified some 
useful options for 
thought.  There is 
at least one 
hypothesis that 
reflects efforts to 
adopt the frame of 
reference of parties 
other than the 
teacher.

At least two well-
developed 
hypotheses about 
what might be 
going on are 
presented, and 
these are plausible 
given the evidence. 
Your hypotheses 
drew on evidence 
from the four tools 
for analysis, and 
you generated at 
least one useful 
option for thought 
through each of the 
four. There are 
hypotheses that 
reflect efforts to 
adopt the frame of 
reference of parties 
other than the 
teacher.

More than two 
plausible and well-
developed 
hypotheses about 
the situation are 
provided. Each 
hypothesis is 
clearly connected 
to evidence from 
the tools of 
analysis, to support 
them as plausible. 
All four tools are 
effectively used 
throughout the 
search for options. 
There are 
hypotheses that 
reflect efforts to 
adopt the frame of 
reference of parties 
other than the 
teacher.



Options for Action 
and Stakes  

(The teacher uses 
evidence to 
continually evaluate 
the effects of his/
her decisions on 
others and adapts 
professional 
practices to better 
meet learners’ 
needs, #9LP2; AND 
The teacher 
practices the 
profession in an 
ethical manner, 
#9LP3)

You did not come 
up with multiple 
options for action. 
Stakes may or may 
not be noted.

You include at least 
two potential plans 
of action in general 
terms, but the lack 
of detail in these 
plans make it hard 
to weigh them 
against each other 
and consider the 
stakes or 
implications for 
trying them.  The 
plans seem 
generally related to 
the hypotheses, but 
the explanation of 
the link is vague or 
unclear.  There 
may be some 
discussion of 
stakes, but this is 
limited.

You include at least 
two potential plans 
of action with some 
details about 
considerations for 
implementing the 
idea.  These plans 
are linked to the 
hypotheses you 
considered, but 
there may be some 
hypotheses that are 
not addressed in 
the plans you 
propose.  Stakes 
are addressed, but 
some important 
parties are not fully 
considered.

Each potential plan 
of action is 
explained in 
specific terms. 
Taken together, at 
least one well-
developed option 
for action for each 
hypothesis is 
proposed, 
addressing the 
evidence gathered 
in your analysis. 
Stakes for a range 
of parties are 
considered, among 
them what is 
feasible for you as 
an intern in the fall 
semester.

Each potential plan 
of action is 
explained in 
specific terms. You 
made clear links 
from each of the 
hypotheses to the 
potential plan(s) of 
action you 
proposed. All of the 
options were 
clearly informed by 
the evidence you 
gathered by 
considering the four 
sources of 
explanation. Stakes 
for all parties are 
carefully 
considered, 
consistently 
reflecting efforts to 
adopt the frame of 
reference of 
someone other 
than the teacher. 
You include 
thoughts about 
which options for 
action would be 
feasible as an 
intern and as a 
practicing teacher.



Making a Plan  

(The teacher 
practices the 
profession in an 
ethical manner, 
#9LP3)

There is no 
deliberation; the 
section is simply a 
statement of a plan.

You mention your 
plans for action and 
provide some 
reasoning, but the 
reasoning does not 
convey that you 
compared the 
options in light of 
the stakes (the 
relative merits, 
drawbacks or 
risks).

You make some 
comparison of the 
options you 
identified, and 
made a plan about 
how you would act 
that is consistent 
with that analysis, 
but the comparison 
overlooks some 
important stakes 
(merits, drawbacks 
or risks).

You compared the 
potential merits, 
drawbacks and 
risks of the options 
you identified, and 
made a plan about 
how you would act 
that is consistent 
with your analysis. 
The explanation of 
your choices 
addresses most of 
the stakes you 
identified for the 
parties involved. 

You compared the 
potential merits, 
drawbacks and 
risks f the options 
you identified, and 
made a clear and 
justified conclusion 
about how you 
would act. The 
explanation of your 
choices clearly 
address the stakes 
identified for all of 
the parties 
involved.

Use of Resources  

(The teacher 
engages in 
continuous 
professional 
learning to more 
effectively meet the 
needs of each 
learner, #9LP1

You mentioned no 
literature or other 
sources of 
expertise, or it is 
unclear how the 
literature you 
mention is related 
to the case.

You refer to at least 
one piece of 
professional 
literature or other 
source, but it is 
unclear how your 
source relates to 
your work on the 
case, or you mis-
stated or mis-
applied ideas from 
the source.

You considered at 
least one piece of 
professional 
literature or other 
source. You 
reference the 
source to support 
or justify your 
hypotheses but it 
was not clear this 
expanded your 
options for thought 
or action about the 
situations. Your 
connections were 
valid but not clearly 
productive for your 
thinking about the 
case.

You considered at 
least one piece of 
professional 
literature or other 
source. You made 
clear links from the 
source to your 
situation and it was 
clear that a 
consideration of the 
source gave you 
new ideas for 
thought or action. 
You validly and 
specifically applied 
those ideas in the 
work of the case.

You considered 
multiple sources, 
including at least 
one from the 
professional 
literature. You 
made clear links 
from each piece to 
your situation and it 
was clear that a 
consideration of 
these resources 
gave you new 
options for thought 
or action. You 
validly and 
specifically applied 
those ideas in the 
work of the case.



Reflection  

(The teacher uses 
evidence to 
continually evaluate 
the effects of his/
her decisions on 
others and adapts 
professional 
practices to better 
meet learners’ 
needs, #9LP2)

The description of 
what happened is 
unclear or missing; 
the reflection is 
purely evaluative of 
the outcome. It is 
not clear how your 
work represents an 
attempt to extract 
anything useful for 
future practice.

Your description of 
the outcome was 
vague, general, 
lacking in detail or 
evidence; or was 
primarily about your 
feelings rather than 
a consideration of 
outcomes for a 
range of parties. 
You attempt to gain 
ground from the 
experience, but 
your reasoning is 
not clearly 
connected to a 
discussion of the 
case and/or not 
general enough to 
inform future 
practice.

Your evaluation 
includes both a 
description of the 
results and a 
reflection on them 
to inform future 
action.  Your 
description 
mentions evidence 
collected during the 
implementation, but 
portions reflect only 
your recollections 
or impressions 
upon writing the 
reflection, where 
evidence collected 
at the time of 
implementation 
would have been 
useful.  Outcomes 
for some of the 
important parties 
are not fully 
considered. Your 
reflection compares 
the outcome with 
what you hoped 
would happen.  You 
mention how this 
outcome relates to 
your initial 
hypothesis, but you 
don’t re-examine all 
of your earlier 
thinking in light of 
the outcome.  

Your evaluation 
includes both a 
description of the 
results and a 
reflection on them 
to inform future 
action.  You use 
some evidence you 
collected in your 
description of the 
outcome. Your 
description of the 
outcome is even-
handed and 
considers 
outcomes for 
several parties in 
the situation. Your 
reflection compares 
the outcome with 
what you hoped 
would happen. You 
refrain from 
blaming or 
complaining and 
focus on evaluating 
your hypothesis in 
light of the 
outcome. Your work 
reveals insights 
about this specific 
case, and uses the 
insights from this 
analysis to gain 
ground overall in 
teaching.

Your evaluation 
includes both a 
description of the 
results and a 
reflection on them 
to inform future 
action. You use 
evidence collected 
throughout your 
implementation to 
support your 
description of the 
outcome.  Your 
description of the 
outcome is even-
handed and 
considers all 
parties in the 
situation.  Your 
reflection compares 
the outcome with 
what you hoped 
would happen. You 
refrain from 
blaming or 
complaining and 
focus on evaluating 
your hypotheses in 
light of the 
outcome.  Any 
alternate 
hypotheses and 
plans of action that 
were not selected 
for implementation 
are revisited in light 
of this learning.  



Taking 
Responsibility for 
Students and 
Learning  

(The teacher 
practices the 
profession in an 
ethical manner, 
#9LP3)

The intern’s focus 
is on their 
performance, rather 
than on the 
experience of 
learners as 
individuals or in 
general.

The intern is 
concerned about 
providing effective 
instruction to 
students in general, 
but makes limited 
note of how 
individual students 
are experiencing 
instruction.

The intern notices 
how individual 
students are 
experiencing 
instruction and 
considers options 
for adapting 
professional 
practice, but these 
options are 
primarily the 
intern’s existing 
ideas or options 
provided for them 
by their mentor.

The intern notices 
how individual 
students are 
experiencing 
instruction and 
deliberately seeks 
and uses insights 
and feedback from 
others to adapt 
professional 
practice.

The intern 
considers multiple 
forms of evidence 
to understand what 
individual students 
are experiencing 
during instruction, 
and deliberately 
seeks and uses 
insights and 
feedback from 
others to adapt 
professional 
practice.  And, the 
intern collects 
evidence about 
student learning 
over time and uses 
it to improve his/her 
practice.


