
Understanding Rules and 
Reinforcements 
Unit 1 Project 

Goals 
● Organizing the classroom for learning 
● Analyzing and solving problems of practice 

Rationale 
At any given time in a classroom, two things are happening simultaneously.  One of these things is 
instruction, where teachers and students are engaged in some learning activity. The second thing is that a 
system of rules (norms and routines) is being maintained.  Frequently, observers only notice the first 
thing, but the second thing is also very important. 

The purpose of this assignment is to help you understand the system of norms and routines being 
established in your mentor’s classroom.  The most pressing issue is that you will spend the next year 
living in your mentor’s classroom, so you need to understand how its system functions, establish your 
own role within it, and be helpful to your mentor in maintaining it.  To do that well, you will not only need to 
know what the system is, but also why your mentor has set it up this way.  To do this effectively some 
professional habits for analyzing “problems” that arise in your use of the system will help you make 
defensible, ethical choices about how to act.  This unit also introduces some of those that we will practice 
throughout the year. 

Later on, you will need a set of tools that you can use with a range of audiences and on a range of 
occasions to explain the system and the events that occur within it, and to argue for the importance of its 
goals and methods.  The products you produce in this unit will help you with this range of occasions and 
audiences. 

Eventually, you will need to create your own system in your own classroom.  The work you do in this unit 
will be helpful when that time comes along.  We’ll return to that more in the second semester. 

Resources 
● Your mentor’s insights 
● Chapters from Middle and Secondary Classroom Management, especially 5 and 12. 
● Books or materials that outline your district’s, school’s or mentor’s approach to this system. 
● Articles from the course library on D2L. 



Task 
This project is completed in five parts.   

Part 1 
Incident report.  Write a brief report of a specific incident that has happened in your classroom, in the 
style you would use if you were adding this information to the student discipline tracking system (but 
using a pseudonym in this case). Be descriptive and avoid any interpretation or evaluative language. 
Spend no more than 15 minutes on this task. Submit by 9 pm on Sunday, September 9, 2018. 

Part 2 
What’s going on?  Pretend that you have kept the student in this incident after class.  You say, “I 
noticed…” and then describe what you saw. Then you say, “What’s going on?” Write at least four 
responses you might get from the student. The more responses you can list, the better, but spend no 
more than 30 minutes on this task. Submit this AND Part 3 below 9 pm on Sunday, September 16, 2018. 

Part 3 
Filling your toolbox.  Brainstorm a list of moves you may be able to use the next time this kind of 
incident happens during class. List as many useful responses as you can. The more ideas you can list, 
the better, but spend no more than 30 minutes on this task. Use texts from the course library and 
suggestions from colleagues or mentors to help you. Select at least three that you plan to try in the next 
week. Choose at least one that you can use when you are not the lead teacher. Choose at least one you 
can use if you are the lead teacher and are also responsible for keeping the lesson momentum going. 
Choose at least one that you have never tried before. Submit the full list, with the three choices 
highlighted, by 9 pm on Sunday, September 16, 2018. 

Part 4 
Discussion post. Pretend that you have been invited to participate in an online discussion forum on 
classroom management in the TE 407 class in your discipline (STA 481 if you are an art major). You 
notice a post that says, “I’m getting ready to teach my first lesson, and I’m worried about what I will do if a 
student (does the thing you have been focusing on in this case study).”  Write a reply to that post, drawing 
on your experience and professional knowledge.  Character limit: 1200. Submit by 9 pm on Sunday, 
September 23. 

Part 5 
Case Reasoning Synopsis.  Submit a written synopsis of your case and your reasoning about it. Clearly 
identify the four sections (description, interpretation, action plan, reflection). Your audience is composed 
of your mentor, your field instructor and your course instructor.  Your purpose is to illustrate your 
deliberate effort to get better at understanding and responding to this kind of incident, in preparation for 
your mid-term AoP conference. Study the rubric provided to help you identify the features of a strong 
submission.  Your final document should be about 3 pages. Submit to D2L by 9 pm on Sunday, 
September 30. 



Grading 
Parts 1, 2, 3 and 4 will receive feedback, based on the targets in the rubric below.  Submissions after the 
due date are hard to respond to effectively.  Expect our best feedback to be given to submissions made 
by the due date.  Remember to follow course policies regarding submissions after stated deadlines. 

Part 5 will receive a grade based on the rubric below.  As stated in the syllabus, the grade on this final 
product will be worth 30% of your grade in TE 801. 

The rubric focuses on critical aspects of professional teaching. If you receive a score of 1 or 0 on any 
rubric element, you are expected to revise and resubmit the final product by the deadline provided by 
your instructor.  Final products with rubric scores of 1 or 0 will be considered incomplete and a grade of 0 
for the entire project will be recorded in the course gradebook.   

We are willing to read revised versions of any projects until (date) and provide feedback.  Higher scores 
are possible if your score on any rubric element was 0, 1 or 2.  Maximum scores at this stage, for 
inclusion in the course grade, are level 3 on each rubric element.  If your revised submission now has 
features of level 4 those will be pointed out in feedback but your score, for inclusion in your course grade, 
will remain the same.  

Rubric 
Description and Interpretation 
Options for Action 
Use of Resources 
Reflection 
Positive Learning Climate 

Description and Interpretation (The teacher practices the profession in an ethical manner, #9 LP 3) 
4 – The description is factual and clear as described in level 3 below.  In addition, it is sufficiently rich and 
detailed as to seem complete, so that as the remainder of the case unfolds, all relevant observations from 
the incident appear to be present. More than two plausible hypotheses are provided, and these 
hypotheses consider what is at stake in this situation for several participants (e.g. the student in question, 
other students, the teacher, etc.). 
3 – Target.  The description consists of facts: what you saw, what you heard, who was present, what they 
might have seen or heard, your own thoughts and feelings at the time.  The description refrains from 
taking the stance as an omniscient narrator, someone who knows what all actors in the situation were 
thinking and feeling. At least two hypotheses about what might have been going on are presented, and 
these are plausible given the description provided. The stakes for multiple participants are identified.  
2 – The description is factual and provides some helpful details, but critical details are missing; possibly, 
this is because the case is relayed as a general pattern rather than as one or two specific but typical 
incidents. At least two hypotheses about what might be going on are presented, and these are plausible 
given the description provided. There is, overall, an attempt to understand the situation from more than 
one viewpoint, but this is done more thoroughly in some hypotheses than in others.  
1 – The description has some helpful and factual details about the dilemma and the situations in which it 
has occurred, but also includes aspects that are evaluative or omniscient. At least two hypotheses about 
what might be going on are presented; at least one seems plausible and is supported appropriately. 
However, one (or more) seems inappropriate, given the description provided; it arises from an 
unjustifiable interpretation of evidence in the description. The situation is not considered from some 



critical viewpoints; for example, the stakes for the student violating the rule or routine are identified, but 
not for the teacher or for others in the class.  
0 – The description has limited details, and is primarily evaluative. There is only one hypothesis: the 
situation is interpreted in absolute and omniscient terms, and from only one point of view.  

Options for Action (The teacher practices the profession in an ethical manner, #9 LP 3) 
4 – Each option for action is explained in specific terms and is justified in terms of the hypotheses and 
stakes that have been identified.  The option to be pursued first is indicated and the choice justified, and 
that justification has both practical and theoretical merit. 
3 – Target. Each option for action is explained in specific terms and is reasonable in terms of the 
hypotheses that have been offered. The option to be pursued first is indicated and the choice justified 
(meaning it is clear why this choice is a better first option than the others considered).. 
2 – For at least one hypothesis the option for action is explained in specific terms and is reasonable. 
However, for one or more hypotheses, the options for action are stated too generally to be viable. A 
choice about which option will be pursued is indicated, but because some options are underdeveloped, 
the deliberation on the choice is limited. 
1 –  At least one option for action for each hypothesis is proposed.  However, the plans of action, while 
related to the hypothesis, are stated too generally (e.g., “Give students more control”) or, it is not clear 
how the plans of action link to the hypotheses. 
0 – The options for action proposed are insufficient in number or are both stated too generally and not 
clearly linked to the hypotheses and stakes. 

Use of Resources (The teacher engages in continuous professional learning to more effectively meet the 
needs of each learner, #9 LP 1) 
4 –  Resources used are cited. It is clear that you worked to gain new insights on the situation, through 
the use of readings or expert advice, and it is clear how resources expanded your understanding of your 
options in this kind of situation.  
3 – Target. Resources are cited. These provide justification for your interpretations and actions by 
connecting your thinking to ideas in the professional literature.       
2 – Resources are cited. Where present, these provide justification for your interpretations or actions, but 
significant portions of your work appear to have been developed based only on your own pre-existing 
ideas, without connections to literature on teaching.  
1 – Resources are mentioned but not appropriately cited, or connections between them and your 
interpretations and actions are unclear.   
0 – No mention of resources. 

Reflection (The teacher uses evidence to continually evaluate the effects of his/her decisions on others 
and adapts professional practices to better meet learners’ needs, #9 LP 2) 
4 – The description of what happened is clear, objective, and rich with detail that supports the reflections 
on what was learned. Video or detailed notes by an observer were used as evidence to understand what 
happened. The subsequent explanation of what was learned is specifically related to the account of what 
happened, but also general enough to inform future practice.  Any alternate hypotheses and plans of 
action that were not selected for implementation are revisited in light of this learning. 
3 – Target.  The description of what happened is clear and objective. Video or detailed notes by an 
observer were used as evidence to understand what happened. The subsequent explanation of what was 
learned is specifically related to the account of what happened, but also general enough to inform future 
practice. 
2 – The description of what happened is clear and objective, but based only on your own impressions. 
The subsequent explanation of what was learned seems connected to this account as well as general 
enough to inform future practice. 



1 – The description has some objective details about what happened, but also includes aspects that are 
evaluative or omniscient; or, the subsequent explanation of what was learned is not clearly related to the 
account of what happened and/or not general enough to inform future practice. 
0 – The description is unclear or purely evaluative, and the explanation of what was learned is unclear or 
missing. 

Positive Learning Climate (The teacher collaborates with others to build a positive learning climate 
marked by respect, rigor, and responsibility, #3 LP 1) 
4 – In addition to the features of level 3 below, the account of this case illustrates your skill as a 
responsive and supportive listener, seeing the backgrounds and perspectives learners bring as assets 
and resources in the learning environment. 
3 – Target. The account of this case illustrates your skill at promoting respectful interactions and individual 
and/or group responsibility for rigorous academic work in this classroom. 
2 – The account of this case illustrates your skill at promoting respectful interactions, but does not 
illustrate your skill at facilitating individual and/or group responsibility for rigorous academic work. 
1 – The account of this case illustrates your respect for each learner, but does not illustrate how you use 
this disposition to promote respectful interactions among others or quality academic work in your 
classroom. 
0 – The account of this case demonstrated a lack of respect for learners.


